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Abstract 

This study aimed to explore the environmental determinants of attitude among primary school children. The primary goals of 

the study are to evaluate, to educate, to assist, and to help the environmental attitudes of students and teachers at primary school 

level. This study was descriptive in nature and utilized a survey method. The survey included all primary school students and 

instructors from public schools in southern Punjab. Data was collected using a simple random sampling approach. The sample 

size included 325 children and 75 instructors. Two separate questionnaires were employed as study instruments to gather data 

for both teachers and students. The data were evaluated using descriptive statistics such as frequencies, percentages, averages, 

and standard deviation to compare the perspectives of various respondent groups. The results were shown in tables and were 

described. The data analysis revealed that the teachers at primary schools level must inspire students to create a better 

atmosphere. Students should have the option to choose between government and private schools. Teachers should utilize audio-

visual tools to enhance the effectiveness of their teaching during classroom instruction. 
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1. Introduction 

Environmental education is vital in influencing individuals' views and behaviors towards the environment, especially at 

educational institutions focused on promoting environmental stewardship. These institutions, also known as environmental 

schools, focus on integrating an environmental perspective into their curriculum. Environmental education uses diverse 

pedagogical methods, including behavior modification strategies focused on achieving specific goals like reducing ecological 

footprints, and process-oriented approaches that prioritize skill development and the uncertain nature of learning outcomes 

(Fien & Tilbury, 2002; Mayer, 2004; Mogensen & Mayer, 2005). 

Environmental schools differ in their disciplinary emphasis and concentration on the curriculum. Some schools focus on 

environmental concerns from a scientific and technical angle, while others take a broader societal approach, seeing 

environmental problems as linked to social, economic, and political aspects. Although environmental schools may vary, they 

often aim to interact with their communities with environmental matters, acknowledging the significance of cooperation and 

community participation in effectively tackling environmental difficulties (Mogensen & Mayer, 2005).  

Environmental schools play a crucial role in addressing complex environmental concerns in metropolitan areas that are 

interconnected with social, economic, and political variables. Environmental schools collaborating with urban populations 

provide opportunities for students to cultivate the social and personal skills needed to address intricate urban sustainability 

issues. By promoting collaboration and conversation, these contacts enhance the well-being of urban communities in addition 

to benefiting students (Commission of the European Communities, 2006).  

Environmental education's importance goes beyond personal attitudes and actions to include wider societal welfare and 

environmental durability. It is crucial to instill favorable environmental views in persons from a young age, as the 

environment reflects social health. Environmental education is crucial for providing individuals with the information, values, 

and skills needed for environmental stewardship (UNESCO, 1977). Early childhood education is considered a crucial time 

for developing environmental knowledge and responsibility, which may have a lasting impact throughout a person's life 

(Goncharova, 2012).  

Global efforts to include environmental education into official curriculum have been increasing, with programs like the 

International Environmental Education Program and the Institute for European Environmental Policy (IEEP) attracting broad 

participation. Nevertheless, obstacles remain, such as insufficient incorporation into curriculum, poor teacher readiness, and 

a scarcity of hands-on learning experiences. To tackle these difficulties effectively, a thorough strategy is needed that 

highlights multidisciplinary cooperation, involvement of the community, and the integration of practical, experiential 

learning opportunities (Markaki, 2014; Treagust et al., 2016).  

This study focuses on essential objectives in environmental education, such as evaluating students' environmental attitudes, 

determining factors that influence instructors' environmental attitudes, and promoting information acquisition and value 

development for environmental conservation. We want to contribute to the current discussion on environmental education 

and its impact on promoting environmental sustainability and global responsibility by analyzing these aims. 

1.1. Problem Statement 

The purpose of this study is to examine into "Environmental determinants of attitudes among primary school children." The 

basic premise of environmental determinants is that an area's physical features, such as its climate, have a significant influence 

on the mental viewpoint of its residents. These various perspectives then disseminate throughout the populace and aid in defining 

the general attitudes and customs of a community. In order to evaluate students' attitudes about the environment, it was said that 

certain places in the subjects were less developed than those in higher latitudes due of the constant warmth of the climate, which 

made it easier for humans to exist. to determine what factors influence school teachers' attitudes about the environment. to assist 

people in social groups and individuals in learning about pollution and environmental damage. to assist individuals and social 

groups in learning about the world around them, including the world at large. support the development of a set of values for 

environmental conservation in individuals and societal groupings. 

1.2. Research Objectives 

The research objectives of the study were to: 

• To assess the environmental attitude of students.
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• To find the predictors of environment attitude of school teachers. 

• To help the social groups and individual to acquire knowledge of pollution and environmental degradation. 

1.3. Research Methodology and Approach 

Isaac and Michael (1990) stated that “surveys are the most widely used technique for data collection in education and behavioral 

science. A quantitative research approach has been used to conduct this study on environmental determinants of attitude among 

primary school children. Population, sample, research tool, data collection and statistical methodologies are all included for data 

analysis. In fact, this chapter provides an overview of all the work included in this study. A quantitative research study uses 

statistical technique to analyze the data. As this a survey study using a Likert scale questionnaire. 

1.4. Population of the study 

The district Lodhran was chosen as the study‟s population. The study was descriptive in nature, including a survey 

of the chosen sample. The target audience were  primary school students and teachers. 

1.5. Sample  

Sampling is the selection of a subset of the population of interest in a research study.In the vast majority of research endeavors, the 

participation of an entire population of interest is not possible, so a smaller group is relied upon for data collection (Van Klaveren 

& De Wolf, 2019). The sample size consisted of 325 students and 75 teachers of Primary level. The sample of Primary school 

students was selected using random sampling. 

1.6. Research Tool 

A five-point Likert scale questionnaire was used as tool of the study. The questionnaire consisted of 62 questions. It was 

distributed among 325 students and 75 teachers  by approaching them personally. There were two separate questionnaires for both 

teachers and students They were given enough time to fill the questionnaire. A total of 400  questionnaires were distributed.  

1.7. Pilot Study 

Before starting the actual study, the questionnaire was given to students and teachers in primary schools to test its validity. 

Following the pilot study, the questionnaire was finalized consisting of 62 items. 

1.8. Data Collection and Ethical Consideration 

Data was collected through personal visits using survey method. The respondents were asked to mark each statement.  B e fo r e  

t h a t ,  t h e y  we r e  assured that their opinion will be  used for only research purpose. 

1.9. Data Analysis 

After the collection of data, it was entered into SSPS software version 20. Then descriptive analysis were applied to know the 

frequencies, such as mean score, percentages, and standard deviation. 

 

2. Findings 

The table 1 offers a comprehensive analysis of the demographic traits of the participants in the research, specifying criteria like 

gender, age, location, and academic level. The sample consists of 163 male participants, making up 50.2% of the total, and 162 

female individuals, representing 49.8%. The participants are divided into two age groups: 5-8 years and 8-13 years. 75 individuals, 

or 23.1% of the sample, are aged between 5-8 years, while the remaining 76.9% of the sample, totaling 250 participants, are aged 

between 8-13 years. Participants' residence locations are categorized as rural or urban, with 163 participants (50.2%) living in rural 

regions and 162 participants (49.8%) in urban areas. The participants' class levels are categorized into two groups: 1-3 and 3-5. 

There are 75 participants, accounting for 23.1%, in the 1-3 class level, and 250 participants, making up 76.9%, in the 3-5 class level. 

This detailed demographic analysis is essential for grasping the makeup of the study sample and its impact on research results and 

applicability. 

 

Table 1: Demographics of the study 

Category Frequency Percentage 

Male 163 50.2 

Female 162 49.8 

AGE 

5-8 years 75 23.1 

8-13 years 250 76.9 

Residence 

Rural 163 50.2 

Urban 162 49.8 

Class 

1-3 75 23.1 

3-5 250 76.9 

 

The fig 1 shows data collected from participants about several aspects of the school environment, emphasizing issues that affect 

their attitudes and views. The response categories provide frequencies and percentages, offering insights into the predominance of 

various viewpoints in the sample. The data shows that a significant number of participants believe that instructors are crucial in 

creating an engaging classroom atmosphere. Specifically, 122 respondents (37.5%) strongly agreed with this idea, while 136 
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respondents (41.8%) agreed. 131 respondents (40.3%) agree that creating an entertaining educational atmosphere helps foster good 

attitudes in youngsters. The study indicates that most respondents considered the classroom temperature suitable, with 40.0% 

strongly agreeing and 41.5% agreeing. Some areas for improvement include ensuring that classrooms are appropriately sized for the 

amount of pupils, as noted by 109 respondents (33.5%). The results emphasize the significance of establishing and sustaining a 

supportive and stimulating classroom atmosphere to promote positive attitudes and improve the learning experience for students. 

 

 
Figure 1: School Environment of students 

 

The figure 2 displays survey results about how respondents evaluate several features of the classroom and playground settings. 

37.5% of participants say instructors are vital for a vibrant classroom, while 41.8% stress the importance of an engaging school 

atmosphere for creating good attitudes in youngsters. According to the third row, attitudes are split on whether classes are adequately 

sized for the number of pupils, with 38.2% in agreement and 33.5% in disagreement. In the fourth row, 24.0% of respondents believe 

that an appealing playground is crucial for fostering sportsmanship. In the fifth row, 25.3% of participants think that assisting each 

other during games is essential for establishing sportsmanship. The sixth row indicates that 24.0% of respondents feel that a positive 

attitude is fostered by a pleasant playground setting. The study highlights the significant role of teachers and a supportive physical 

environment, especially on the playground, in developing positive attitudes and sportsmanship in children. 

 

 
Figure 2: behavior of students in playground 

 

The figure 3 shows the evaluation of various aspects of the home environment and their impact on attitudes and well-being. The first 

two rows indicate that a significant percentage of respondents, 39.4%, believe that a cheerful and affable home environment 

contributes to building positive attitudes, happiness, and improved overall attitude. The third row suggests that 33.2% recognize the 

vital role played by grandparents in maintaining an amicable home environment. The fourth row emphasizes the positive influence 

of mutual help within the family, with 37.5% indicating that helping each other improves students' attitudes. The fifth row 

underscores that 37.8% believe a suitable home environment is crucial for building self-confidence. Lastly, the sixth row indicates 

that family members are considered vital contributors to maintaining an amicable home environment by 33.2% of respondents. 

Overall, these findings underscore the importance of a positive, supportive, and collaborative home environment in shaping 
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individuals' attitudes, self-confidence, and overall well-being. The role of grandparents and family members in fostering such an 

environment is particularly highlighted in the responses. 

 
Figure 3: Home environment effect on student’s attitude 

 

The table 2 presents the social environment and how they impact individuals' views and well-being. Each row depicts a unique facet 

of the social environment, such graciousness, culture, politeness, peace, and interaction, along with the proportion of respondents 

that agree with the claims. For example, a large number of participants believe that a courteous (30.5%) and cultured (30.8%) social 

setting play a role in fostering positive attitudes. Additionally, helpful acts are viewed as advantageous for enhancing both the social 

environment and attitudes (33.2%). Perceptions on neighbors' involvement in preserving a peaceful social environment (29.8%) and 

the influence of collaborative learning on the learning environment and students' attitudes (33.2%) are emphasized. The results 

highlight how complex societal environments significantly impact individuals' attitudes, emphasizing the need to cultivate positive, 

cooperative, and interactive social dynamics to enhance well-being and self-confidence in communities and educational settings. 

 

Table 2: the social environment and how they impact individuals' views and well-being 

Society Environment 

A gracious social environment builds positive attitude. 99 

(30.5%) 

11

8 

22 

(6.8%) 

50 

(15.4%) 

36 

(11.1%) 

3.6 1.35

2 

A cultured social environment makes me happy and improves 

my attitude. 

100 

(30.8%) 

10

0 

24 

(7.4%) 

61 

(18.8%) 

40 

(12.3%) 

3.4

9 

1.40

9 

Helping each other improves the social environment and 

students’ attitude. 

108 

(33.2%) 

11

2 

25 

(7.7%) 

48 

(14.8%) 

32 

(9.8%) 

3.6

6 

1.33

4 

A civilized social environment builds self-confidence. 109 

(33.5%) 

11

4 

15 

(4.6%) 

49 

(15.1%) 

38 

(11.7%) 

3.6

4 

1.38

2 

Neighbors play a vital role in maintaining a peaceful social 

environment. 

97 

(29.8%) 

11

1 

27 

(8.3%) 

52 

(16.0%) 

38 

(11.7%) 

3.5

4 

1.35

8 

A peaceful social environment builds self-confidence. 102 

(31.4%) 

10

8 

26 

(8.0%) 

52 

(16.0%) 

37 

(11.4%) 

3.5

7 

1.37

2 

An interactive social environment builds positive attitude. 117 

(36.0%) 

13

0 

18 

(5.5%) 

36 

(11.1%) 

24 

(7.4%) 

3.8

6 

1.22

8 

A positive learning environment builds positive attitude. 114 

(35.1%) 

13

6 

15 

(4.6%) 

30 

(9.2%) 

30 

(9.2%) 

3.8

4 

1.25

6 

A cooperative school environment builds positive attitude. 120 

(36.0%) 

14

2 

18 

(5.5%) 

22 

(6.8%) 

23 

(7.1%) 

3.9

7 

1.15

6 

A constructive learning environment makes me happy and 

improves my attitude. 

130 

(40.0%) 

15

1 

11 

(3.4%) 

17 

(5.2%) 

16 

(4.9%) 

4.1

1 

1.03

8 

Collaborative learning improves the learning environment and 

student’s attitude. 

108 

(33.2%) 

12

0 

20 

(6.2%) 

41 

(12.6%) 

36 

(11.1%) 

3.9

8 

1.34

3 

An optimistic learning environment builds self-confidence. 125 

(38.5%) 

13

7 

18 

(5.5%) 

23 

(7.1%) 

22 

(6.8%) 

3.9

8 

1.15

8 

 

The table 3 provides an in-depth study of students' views on their teachers' demeanor and instructional techniques. Each row 

represents a statement on teacher attitude, along with the percentage of respondents that strongly agree (SA), agree (A), are neutral 

(N), disagree (DA), or severely disagree (SDA) with the statement. The data includes the mean and standard deviation (SD) values, 

providing a quantitative summary. For example, a significant number of pupils admire their instructors' attitudes and instructional 

approaches, with agreement percentages ranging from 36.6% to 40.6%. Moreover, the use of smart boards and successful teaching 

methods elicits positive feedback, demonstrating students' involvement and enthusiasm in classroom tasks. The research indicates 
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that favorable instructor attitudes positively impact students' enthusiasm to learn, as seen by the high agreement percentages. 

Nevertheless, there is variety in how pupils see instructors as ideal, maybe due to varied individual perspectives. The results 

emphasize the crucial impact of teacher attitudes and instructional methods on students' perceptions and academic experiences. They 

stress the significance of cultivating positive teacher-student relationships and using effective teaching strategies to enhance student 

engagement and learning results. 

 

Table 3: study of students' views on their teachers' demeanor and instructional techniques 

Teacher Attitude 

Response SA A N DA SDA Me

an 

SD 

I am impressed by my teacher’s attitude. 126 

(38.8%) 

13

3 

22 

(6.8%) 

23 

(7.1%) 

21 

(6.5%) 

3.9

8 

1.1

51 

My teacher is an ideal teacher. 121 

(37.2%) 

13

6 

21 

(6.5%) 

23 

(7.1%) 

24 

(7.4%) 

3.9

4 

1.1

77 

My teacher is an ideal teacher. 122 

(37.5%) 

13

5 

16 

(4.9%) 

22 

(6.8%) 

29 

(8.9%) 

3.9

4 

1.2

85 

My teacher uses a smart board to teach in the classroom which 

generates interest in studies. 

119 

(36.6%) 

13

2 

24 

(7.4%) 

28 

(8.6%) 

22 

(6.8%) 

3.9

2 

1.1

8 

My teacher applies useful teaching methods while teaching in the 

classroom. 

132 

(40.6%) 

14

0 

15 

(4.6%) 

18 

(5.5%) 

20 

(6.2%) 

4.0

6 

1.1

08 

My teacher's attitude encourages me to study. 128 

(39.4%) 

12

9 

21 

(6.5%) 

26 

(8.0%) 

21 

(6.5%) 

3.9

8 

1.1

68 

I always remain positive in my classroom. 122 

(37.5%) 

13

1 

20 

(6.2%) 

30 

(9.2%) 

22 

(6.8%) 

3.9

3 

1.1

89 

 

Table 4: students' views on peer attitudes and actions in the school setting 

Peer Attitude 

Response SA A N DA SDA Me

an 

SD 

I always help my classmates. 124 

(38.2%

) 

133 

(40

%) 

18 

(5.5

%) 

25 

(7.7%

) 

25 

(7.7

%) 

3.9

4 

1.1

99 

My good behavior pleases my friends. 109 

(33.5%

) 

124 25 

(7.7

%) 

40 

(12.3

%) 

27 

(8.3

%) 

3.7

6 

1.2

65 

We learn a lot from being friendly with classmates. 132 

(40.6%

) 

142 13 

(4.0

%) 

19 

(5.8%

) 

19 

(5.8

%) 

4.0

7 

1.0

97 

Our positive attitudes make our teachers' attitudes very pleasant. 127 

(39.1%

) 

134 18 

(5.5

%) 

24 

(7.4%

) 

22 

(6.8

%) 

3.9

8 

1.1

64 

We also cooperate with each other in our studies. 124 

(38.2%

) 

124 23 

(7.1

%) 

29 

(8.9%

) 

25 

(7.7

%) 

3.9 1.2

23 

Negative attitudes towards children promote negative tendencies. 141 

(43.4%

) 

140 10 

(3.1

%) 

18 

(5.5%

) 

16 

(4.9

%) 

4.1

4 

1.0

54 

My bad behavior displeases my friends. 119 

(36.6%

) 

125 24 

(7.4

%) 

29 

(8.9%

) 

28 

(8.6

%) 

3.8

6 

1.2

47 

Bad habits of children create nuisance in the classroom. 121 

(37.2%

) 

123 17 

(5.2

%) 

37 

(11.4

%) 

27 

(8.3

%) 

3.8

4 

1.2

68 

One child's bad behavior ruins an entire classroom environment. 117 

(36.0%

) 

134 

(41.

2%) 

23 

(7.1

%) 

 22 

(6.7%

) 

29 

(8.9

%) 

3.9

1 

1.1

8 

A few students create disturbance in the classroom during lecture which 

hampers our comprehension of important concepts. 

127 

(39.1%

) 

145 19 

(5.8

%) 

18 

(5.5%

) 

16 

(4.9

%) 

4.0

7 

1.0

54 
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The table 4 thoroughly analyzes students' views on peer attitudes and actions in the school setting. Each row represents a particular 

statement on peer views. It includes the percentages of respondents who strongly agree (SA), agree (A), are neutral (N), disagree 

(DA), or severely disagree (SDA), as well as the mean and standard deviation (SD) values. 38.2% of students are willing to help 

their peers, and 40.6% recognize the favorable effect of pleasant interactions on learning results, as shown by the statistics. Moreover, 

students acknowledge the impact of their good attitudes on instructors' experiences (39.1%). On the other hand, unfavorable views 

towards children are believed to encourage poor behaviors, with 43.4% of people agreeing. The results indicate that disruptive 

activities, such negative habits and disruptions during lectures, negatively affect the classroom atmosphere and understanding of key 

topics. The results highlight the important influence of peer relationships on the classroom environment and educational experiences. 

The importance of promoting positive attitudes and cooperation among students is clear, while also underscoring the negative impact 

of unfavorable behaviors on peer relationships and academic achievements. This highlights the significance of creating a positive 

and encouraging peer environment in educational settings. 

The figure 4 systematically examines students' views on the motivating environment, specifically looking at sources of motivation 

for learning. Each row represents a distinct statement and displays the percentages of respondents that strongly agree (SA), agree 

(A), are neutral (N), disagree (DA), or strongly disagree (SDA). Mean and standard deviation numbers offer quantitative information. 

The results indicate that children are motivated by several sources, including instructors (41.5%), parents/grandparents/uncles/aunts 

(41.8%), and classmates (36.9%). This emphasizes the complex and varied aspects of the motivating environment, including 

assistance from educational institutions and the immediate social network. On the other hand, just 33.5% of respondents consider 

neighbors as a source of incentive. The mean scores, which range from 3.68 to 4.09, suggest generally good assessments of 

motivation from various sources. The standard deviation numbers indicate the level of variety in replies. They show that instructors, 

parents/grandparents/uncle/aunts, and classmates generally agree consistently, however there is somewhat more fluctuation in 

responses from neighbors. The results highlight the significance of acknowledging many motivating factors and the necessity of a 

supporting network, which includes instructors, family, and peers, in creating a good motivational atmosphere that promotes 

academic involvement and achievement. 

 
Figure 4: students' views on the motivating environment 

 

3. Discussion 

The study aimed to explore the environmental factors influencing the attitudes of elementary school pupils. The environment acts 

as an indicator of societal well-being. We utilize natural resources to enhance human welfare. Resource availability may decrease 

due to environmental exploitation. Scarce resources lead to the development of ill individuals. An attitude is a mindset, emotion, or 

behavior directed towards the surroundings. Environmental attitude pertains to children's behavior, emotions, and responses to their 

surroundings. The student must have a positive attitude towards the surroundings. Environmental knowledge fosters improved 

attitudes towards the environment in which people reside. Children should develop a lifetime commitment to environmental 

stewardship. It is essential to assess the environmental attitudes of pupils. Students' environmental knowledge and consciousness 

have become a central focus in scientific education. Students should be conscious of environmental issues and develop viewpoints 

on the importance of protecting the environment. 

Understanding the relationship between human attitudes and the environment might enhance the student's perspectives on nature. 

The main objective of this study is to examine the environmental perspectives of school students and the elements that impact them. 
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Environmental knowledge promotes a positive attitude towards the environment. Accessing environmental information can aid in 

safeguarding and enhancing the environment. The preservation and maintenance of the environment are the responsibility of the 

nation's citizens. The future belongs to the pupils. The researcher plans to study the attitudes of kids towards the environment.  

The study's results indicate that views towards environmental issues are consistent across genders. Both guys and females had 

identical attitudes. The test results indicate that 50.7% of participants are from rural regions. Consequently, we conducted several 

frequency tests on the collected data. Furthermore, 81.3% of participants held M. Phil. or PhD degrees, which are considered 

pertinent qualifications. Findings indicate that males show a higher level of concern for the environment at 50.7%, while individuals 

aged 40 to 60 years have the highest frequency at 61, representing 81.3%. We conduct several frequency tests on different variables 

such as "school environment" (5-item scale), "classroom environment" (5-item scale), "playground environment" (8-item scale), and 

"home environment" (6-item scale). The scale includes 8 factors for the social environment, 5 for the learning environment, 7 for 

the teacher's attitude, 5 for peer attitudes (positive and negative), 5 for the motivating environment, and 4 for the assisting 

environment.  

Students have demonstrated an optimistic outlook on the future and a positive attitude towards environmental concerns. This data 

offers an insightful starting point for addressing this important issue to help future generations understand that the future holds 

promise for improvement over the current state. Environmental education aimed at empowerment appears to be increasing students' 

understanding of the future they desire. He accomplishes this by referencing sources of information and experiences on engaging 

kids in envisioning a selected future. Thus, presenting the options and goals one aims to achieve should motivate young individuals 

to work towards a future that surpasses their expectations. 
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